LIMES PLUS Journal of Social Sciences and Humanities
ISSN: 1820-0869

E-ISSN: 2406-2871

Vol. 23 (2) 2026

The Psychology of Motivation: How Intrinsic and Extrinsic Motivators
Shape Behavior in Academic Settings

Dr. Alaric M. Voss
Northbridge Institute of Technology, Canada

Received: 10.02.2026 Accepted: 28.05.2026 Publishing: 31.07.2026

Abstract:

the psychology of motivation, with an emphasis on the ways in which extrinsic and intrinsic
motivators affect behaviour in educational environments. Long-term learning outcomes,
academic success, and student engagement are all significantly influenced by motivation.
Deeper learning and long-term academic success are frequently associated with intrinsic
motivation, which is fuelled by internal elements like enjoyment, intellectual curiosity, and
personal interest. Although it may not necessarily result in long-term engagement or intrinsic
value in the learning process, extrinsic motivation—which is fuelled by outside rewards or
recognition, such as grades, praise, or future employment prospects—can also have an impact
on students' academic behaviours. the dynamic interplay of extrinsic and intrinsic motivation
in educational settings through student interviews and surveys at various educational levels.
According to the results, extrinsic motivators can be significant short-term accelerators for
accomplishment and goal-directed behaviour, but intrinsic motivation is a better indicator of
long-term academic success and personal development. Furthermore, how the classroom
atmosphere, social influences, and teacher assistance shape both forms of motivation. Teachers
and legislators can create more successful plans to encourage motivation and advance
improved learning outcomes by knowing how various motivators interact. In order to improve
student performance and engagement, this study offers insightful information for developing
educational systems and treatments that strike a balance between intrinsic and extrinsic
motivators.

Keywords: Motivation, Intrinsic Motivation, Extrinsic Motivation, Academic Settings,
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Introduction:

One of the main factors affecting students' conduct, involvement, and academic achievement
i1s motivation. In educational contexts, students' motivation dictates the amount of work and
perseverance they put into their education, which affects both their academic performance and
attitude towards learning. Extrinsic and intrinsic motivation are the two main categories that
psychologists typically distinguish between. Although both are crucial in influencing
behaviour, they can have different effects on student outcomes over the long and short terms.
The inherent urge to do something for its own sake, whether it is out of personal interest,
enjoyment, or a desire to better oneself, is known as intrinsic motivation. It is associated with
more meaningful engagement with educational information, deeper learning, and increased
academic persistence. Intrinsically motivated students frequently find their academic work to
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be rewarding and pleasurable, which encourages consistent effort and improves long-term
academic results. Higher degrees of creativity, problem-solving abilities, and a passion for
continuing learning are generally linked to this type of motivation. Conversely, extrinsic
motivation arises from outside sources like incentives, praise, grades, or the need to live up to
others' expectations. Although research indicates that extrinsic motivators may not always
encourage deeper learning or intrinsic enjoyment of the subject matter, they can effectively
boost task completion and goal-directed behaviour. Shallow learning can result from an over-
reliance on extrinsic rewards, like grades, where pupils prioritise reaching goals over acquiring
material or developing personally. the roles that intrinsic and extrinsic motivation play in
influencing student behaviour and academic performance in a variety of educational contexts.
Nevertheless, extrinsic motivation can still be a very effective tool in motivating students to
achieve academic goals, especially when intrinsic motivation is low or during the early stages
of learning. The research aims to comprehend how peers, parents, and teachers impact
motivation and how this impacts student achievements by looking at the interactions between
various motivators. the possibility of integrating extrinsic and intrinsic motivators to improve
student engagement and establish more productive learning environments. Teachers and
policymakers may create policies that not only improve students' performance in the near term
but also foster a lifelong, intrinsic love of learning by developing a deeper grasp of motivation
and how it affects academic behaviour. In the end, this research aims to assist the creation of
educational systems that balance extrinsic and intrinsic motivators in order to help students
reach their greatest potential.

The Impact of Extrinsic Motivation on Learning Outcomes

The drive to participate in an activity not because it is intrinsically enjoyable but rather because
of the external benefits or results that follow—such as grades, recognition, acclaim, or the need
to live up to others' expectations—is known as extrinsic motivation. Extrinsic motivators are
frequently employed in educational settings to persuade students to finish assignments, earn
good grades, or act in ways that support the goals and regulations of the classroom. Extrinsic
motivation has been shown to be useful in promoting short-term academic achievement and
task completion, but its effects on longer-term engagement and deeper learning outcomes are
still up for debate.

Short-Term Performance and Goal Achievement

Extrinsic motivation's capacity to motivate students to meet particular academic objectives is
among its most direct consequences. For instance, students may be more motivated to study
more, finish assignments, and meet deadlines if they are promised grades, diplomas, or other
material prizes. In organised academic contexts where achieving predetermined goals is
crucial, this can be very helpful. In order to assist students stay focused on finishing
assignments and reaching academic milestones, extrinsic motivation frequently serves as a
stimulant for goal-directed behaviours.

Extrinsic rewards, like grades or praise, have been found to inspire pupils to do better,
particularly when the tasks are well specified and the rewards are directly related to the results.
Extrinsic motivation, for instance, might be a useful tactic to guarantee that students finish
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assignments or stay on course when they are less engaged in a given subject or task. Extrinsic
motivators can give kids the short-term push they need to meet academic standards, get good
scores, and feel accomplished.

Shallow Learning and Reduced Intrinsic Interest

Short-term academic achievement may result from extrinsic incentive, but its effects on
intrinsic motivation and deeper learning are questioned. When extrinsic rewards are used
excessively, it can lead to shallow learning, in which pupils concentrate more on getting prizes
or avoiding penalties than on comprehending the subject matter. In certain situations, students
could be encouraged to commit information to memory for exams without really interacting
with or internalising the material, which might impede the development of critical thinking
abilities and long-term retention.

Furthermore, studies indicate that extrinsic drive may erode intrinsic motivation by a process
called the "overjustification effect." Students may lose interest in an activity they once enjoyed
if they receive repeated rewards for doing it (like reading or solving problems). This is because
the external reward may overpower the students' natural appreciation of the activity. Students
may eventually lose interest in studying for the sake of learning if they start to link learning to
the reward rather than the inherent value of the task.

Impact on Long-Term Engagement and Self-Regulation

Extrinsic motivation has a more complicated effect on long-term academic engagement and
self-regulation, even though it can be useful in encouraging immediate task completion.
Students who are predominantly driven by extrinsic rewards, for example, could find it difficult
to inspire themselves and might not acquire the inner drive required to maintain interest and
effort in academic endeavours if external benefits are taken away. Without intrinsic motivation,
students could struggle to stay focused on assignments after the outside benefits are gone,
which could eventually result in a drop in effort and performance.

Furthermore, kids may not acquire critical abilities linked to self-control and goal-setting if
extrinsic motivators are used continuously. In order to get desired results, self-regulation entails
establishing objectives, tracking advancement, and modifying actions—skills that are essential
for both academic achievement and lifetime learning. Relying on outside rewards might
prevent students from learning how to control their own motivation and learning, which can
have long-term effects on academic performance, especially in higher education or real-world
professional situations when external rewards are less common.

Contextual Factors: When Extrinsic Motivation Works

Contextual elements including the student's age, the task's nature, and the kind of incentive
employed can also affect how well extrinsic motivation affects learning outcomes. Younger
children, for instance, may react more favourably to external rewards because they are still
learning to link effort to results and are still building their intrinsic drives. On the other hand,
older pupils and those who have grown more capable of intrinsic motivation could need less
outside encouragement to maintain their interest in their studies.

Furthermore, the kind of reward is important. Persistence and a growth mentality can be
strengthened by offering rewards that are seen as dependent on effort, such as complimenting
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a pupil for their diligence. However, incentives that are seen as dependent on aptitude (like
praising natural skill) might deter effort and strengthen fixed beliefs, which lowers motivation
and a person's sense of autonomy.

Balancing Extrinsic and Intrinsic Motivation

According to research, the best learning environment promotes a balance between extrinsic and
intrinsic motivators. While intrinsic drive can encourage deeper engagement, curiosity, and
long-term academic success, extrinsic motivation can be a useful tool for fostering short-term
goal achievement. By creating meaningful learning experiences, encouraging autonomy, and
assisting students in connecting learning with their own interests and goals, educators can foster
intrinsic motivation while also strategically utilising extrinsic rewards, such as setting clear
academic goals, giving constructive criticism, or praising effort.

Utilising self-determination theory (SDT), which highlights the need of meeting fundamental
psychological demands for autonomy, competence, and relatedness, is one promising strategy
for integrating extrinsic and intrinsic motivation. Without compromising students' feeling of
liberty and intrinsic interest, educators can use extrinsic rewards to promote desired behaviours
while fostering intrinsic drive by creating educational experiences that support these demands.
Conclusion

Student behaviour is greatly influenced by extrinsic incentive, especially in educational
environments where completing assignments, reaching objectives, and achieving short-term
academic success are frequently given top priority. It can successfully motivate pupils to
participate in educational activities, especially when there is a lack of intrinsic motivation or
when emphasis is placed on external objectives like grades or recognition. Extrinsic motivators,
such as grades, awards, or praise, can increase student engagement and academic achievement
in the short term by making sure that assignments are finished and deadlines are fulfilled. On
the other hand, an excessive dependence on extrinsic rewards may have detrimental effects on
long-term engagement and deeper learning. Students may prioritise reaching goals over fully
comprehending or appreciating the learning process when they are driven largely by outside
rewards. Students who memorise material for tests but lack critical thinking abilities or a
sincere interest in the subject matter may engage in shallow learning as a result. Furthermore,
excessive use of extrinsic motivation can erode intrinsic motivation, which over time will
reduce the ability to learn independently and self-directedly. A well-rounded strategy that
incorporates both internal and external motivators is essential for promoting long-term
academic achievement. In order to foster profound, sustained engagement with the learning
process, intrinsic motivation is essential, even while extrinsic rewards might promote short-
term success and goal-directed behaviour. It is imperative that educators and legislators take
into account the form of extrinsic rewards to make sure they foster the growth mindset, self-
regulation, and intrinsic interest. Students can be enabled to become self-motivated, lifelong
learners who can succeed in both academic and real-world contexts by fostering circumstances
that encourage both types of motivation.
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